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Islamic religious education plays an important role in correctional settings, yet 
limited attention has been given to how such programs are organized and how 
inmates perceive their contribution to character development. This study examines 
the implementation of Islamic religious education and its implications for Islamic 
character development among inmates at Lowokwaru Class I Correctional 
Institution, Malang, Indonesia. A qualitative descriptive case-study design was 
employed, with data collected through observation, in-depth interviews, and 
documentation and analyzed using the Miles and Huberman framework of data 
reduction, data display, and conclusion drawing. The findings show that Islamic 
religious education was implemented through admission orientation, personality 
and independence development, structured religious learning, supervision, 
institutional collaboration, and periodic evaluation. Its implementation was 
supported by institutional leadership, religious facilities, and cooperation with 
external organizations, while limited teaching personnel, disciplinary problems, 
and inadequate facilities remained key constraints. Participants reported 
improvements in religious awareness, worship participation, discipline, and 
personal conduct. The study highlights the importance of structured educational 
management and sustained religious guidance in supporting character 
development and social reintegration within correctional institutions.  
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1. Introduction 

Correctional institutions are increasingly understood not only as places of confinement 

but also as settings for education, rehabilitation, and preparation for social reintegration. 

Within this framework, education can contribute to inmates’ personal development by 

providing opportunities to acquire knowledge, develop constructive attitudes, strengthen 

social competencies, and prepare for life after release. International research has shown that 

correctional education may support rehabilitation and post-release adjustment, although its 

contribution depends on how educational programs are designed, managed, and 

experienced by inmates (Walk et al., 2021). Prisoners themselves have also reported that 

correctional education can be meaningful for their future development, while institutional 

constraints and narrowly defined program goals may reduce its broader rehabilitative 

potential (Kakupa & Mulenga, 2021). These findings suggest that correctional education 

should be examined as an integrated educational process rather than merely as an 

institutional activity.  

In the Indonesian correctional context, education and guidance constitute important 

components of inmate development. Correctional institutions are expected to provide 
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opportunities for personality development, independence, education, guidance, and 

preparation for reintegration into society. Previous Indonesian studies have highlighted the 

role of correctional institutions in supporting inmate development and rehabilitation (Tuta et 

al., 2024). Psychological challenges experienced during incarceration, including feelings of 

emptiness, boredom, and hopelessness, may further reinforce the need for structured 

educational and developmental support (Anggraini, 2015). At Lowokwaru Class I 

Correctional Institution in Malang, this educational function includes Islamic religious 

education through the At-Taubah Islamic Boarding School, which operates alongside 

personality- and independence-development activities. This institutional setting therefore 

provides an important context for examining how religious education is organized within a 

correctional environment.  

Islamic religious education represents a distinctive component of correctional education 

for Muslim inmates because it combines religious learning with moral and personal 

development. In the context examined in this study, religious education includes Qur’anic 

learning, religious studies, spiritual guidance, and activities intended to strengthen worship 

practices and moral awareness. Previous Indonesian research has similarly emphasized the 

role of Islamic education and religious guidance in increasing religious awareness and 

supporting moral development among inmates (Rosita, 2021; Amaliyah et al., 2023). Islamic 

character education, in turn, emphasizes the development of moral conduct, religious values, 

responsibility, and personal integrity (Yusri et al., 2024). These dimensions are particularly 

relevant in correctional environments, where educational programs are expected to support 

both personal transformation and preparation for social reintegration.  

International research on religion and rehabilitation provides additional support for 

examining religious education as part of correctional development. Jang et al. (2023), for 

example, conceptualized religion-based rehabilitation in terms of changes in self-identity, 

meaning and purpose, and virtue development among prisoners in Colombian and South 

African correctional settings. Related research has also found that participation in faith-based 

programs may be associated with religiosity, identity transformation, meaning in life, self-

control, compassion, and forgiveness, suggesting that religious rehabilitation may involve 

moral and personal development beyond formal religious instruction. Such findings are 

consistent wi 

th a broader understanding of correctional education as a process that may contribute 

not only to academic or vocational development but also to holistic rehabilitation and social 

functioning. 

The relationship between correctional education and reintegration has likewise received 

increasing scholarly attention. Educational participation during incarceration has been 

associated with employment prospects and reduced recidivism in post-release contexts 

(Walk et al., 2021), while qualitative research suggests that prison education can support self-

efficacy, communication skills, social capital, and access to positive networks after release. At 

the same time, social reintegration remains a multidimensional process involving inmates, 

correctional institutions, families, communities, and broader social systems rather than an 

outcome that can be attributed to a single educational intervention. This perspective is 

important for the present study because Islamic religious education at Lowokwaru is 

situated within a broader correctional-development system that combines spiritual guidance, 
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personality development, institutional supervision, skills development, and external 

partnerships. 

Although previous studies have examined correctional education, religious guidance, 

faith-based rehabilitation, psychological adjustment, and moral development, these areas 

have often been addressed separately. International studies have primarily focused on the 

rehabilitative value of correctional education, recidivism, employment, or faith-based 

rehabilitation, while Indonesian studies cited in this manuscript have largely examined 

religious guidance, moral development, or the broader role of correctional institutions 

(Anggraini, 2015; Rosita, 2021; Amaliyah et al., 2023; Tuta et al., 2024). Less attention has 

been given to how Islamic religious education is organized and managed as an integrated 

educational process within a correctional institution, including its orientation, learning 

activities, supervision, institutional collaboration, supporting and inhibiting conditions, 

evaluation, and perceived implications for inmates’ Islamic character development. This 

represents the specific research gap addressed in the present study.  

The distinct contribution of this study lies in examining Islamic religious education not 

merely as religious guidance but as a structured component of correctional education. The 

Lowokwaru case provides an opportunity to analyze how the At-Taubah Islamic Boarding 

School integrates admission orientation, religious learning, personality development, 

supervisory roles, institutional support, and collaboration with external organizations within 

the broader correctional-development process. Rather than assuming that religious 

education directly causes behavioural transformation, this study focuses on how the 

educational process is implemented and how its implications for Islamic character 

development are perceived by participants within the correctional setting. This positioning 

provides a more cautious and educationally grounded interpretation of religious 

rehabilitation. 

Accordingly, this study aims to examine the implementation of Islamic religious 

education at Lowokwaru Class I Correctional Institution, Malang, and to explore its 

perceived implications for Islamic character development among inmates. Academically, the 

study contributes to the literature on correctional education by providing a contextual 

account of how Islamic religious education is organized within an institutional rehabilitation 

setting. Practically, the findings are expected to provide insights into the management of 

religious learning, curriculum organization, institutional collaboration, supervision, and 

educational support for inmate development and social reintegration. 

2. Methods 

2.1. Research Design and Case Setting 

This study employed a qualitative descriptive case-study design to examine the 

implementation of Islamic religious education and its perceived implications for Islamic 

character development among inmates at Lowokwaru Class I Correctional Institution in 

Malang, Indonesia. A case-study design was considered appropriate because the inquiry 

focused on an educational process embedded within a bounded institutional setting and 

sought to understand how the program was organized, implemented, experienced, and 

interpreted within its real-world context (Creswell & Poth, 2018). 

The case was institutionally bounded by Lowokwaru Class I Correctional Institution 

and substantively by the implementation of Islamic religious education within its broader 
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correctional-development system. Particular attention was given to religious education 

associated with the At-Taubah Islamic Boarding School and its relationship with personality 

and independence development. Accordingly, the unit of analysis was the Islamic religious 

education process as an institutional educational program, rather than individual inmates 

considered independently of the program context. 

The inquiry addressed two interrelated analytical concerns. The first was how Islamic 

religious education was organized and implemented, including admission orientation, 

educational objectives, religious-learning activities, instructional practices, supervision, 

institutional collaboration, supporting and inhibiting conditions, disciplinary mechanisms, 

and evaluation. The second concerned the perceived implications of these educational 

processes for inmates’ Islamic character development, particularly in relation to religious 

awareness, worship practices, discipline, personal conduct, independence, and preparation 

for social reintegration. As a qualitative case study, the research was designed to interpret 

experiences, processes, and perceived changes rather than to establish causal program 

effectiveness. 

2.2. Research Participants and Sources of Evidence 

The study drew on informants who had direct experience of, responsibility for, or 

involvement in the implementation of Islamic religious education within the correctional 

institution. The perspectives represented in the study included those of inmates participating 

in the educational process and institutional or religious personnel involved in personality 

development, religious instruction, program supervision, curriculum organization, and the 

implementation of activities associated with the At-Taubah Islamic Boarding School, 

Rampak Naong, and Ummi learning. 

The inclusion of different perspectives enabled the study to examine the program from 

both experiential and managerial dimensions. Inmates provided accounts related to 

participation in religious education and perceived personal changes, while program 

personnel contributed information concerning program objectives, instructional 

organization, supervision, institutional support, partnerships, disciplinary practices, and 

implementation constraints. 

To protect informant identities, statements were reported using coded identifiers, 

including BE, AM, UH, BK, and MH. These identifiers were retained consistently in the 

presentation of the findings so that individual accounts could be distinguished without 

disclosing personally identifying information. 

2.3. Data Collection 

Data were generated through three complementary sources: in-depth interviews, 

observation, and documentation. The use of multiple sources enabled the educational 

process to be examined from participants’ accounts as well as from its institutional and 

activity-based context. 

In-depth interviews were used to elicit detailed accounts of how Islamic religious 

education was organized, delivered, supervised, and experienced within the correctional 

setting. The interviews addressed issues emerging directly from the study objectives, 

including admission orientation, placement in religious-development activities, program 

objectives, religious-learning practices, instructional differentiation, curriculum organization, 

supervisory roles, cooperation with external organizations, supporting and inhibiting 
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factors, disciplinary mechanisms, rewards, evaluation, and participants’ perceptions of 

character-related changes. 

Observation was used to provide contextual evidence of the implementation of religious 

education within the correctional environment. The observational focus included Islamic 

learning activities associated with the At-Taubah Islamic Boarding School and other 

religious-development activities represented in the study, including Qur’anic learning and 

Ummi-based instruction. Observation enabled the researchers to situate interview accounts 

within the actual educational environment in which religious guidance and learning 

activities were implemented. 

Documentation constituted an additional source of contextual evidence. Documentary 

and visual materials related to religious-learning activities, program implementation, 

instructional activities, and institutional involvement were considered alongside interview 

and observational evidence. The photographs and program-related documentation 

presented in the study were used to provide contextual support for understanding the 

educational activities and institutional arrangements described by the informants. 

The three forms of evidence were treated as complementary rather than independent 

datasets. Interview accounts provided participants’ perspectives, observation provided 

contextual evidence of program implementation, and documentation supported the 

reconstruction of relevant activities and institutional processes. This combination enabled the 

study to develop a more comprehensive account of Islamic religious education within the 

correctional setting. 

2.4. Data Analysis 

The qualitative data were analyzed using the interactive analytical framework 

developed by Miles, Huberman, and Saldaña (2014), involving data condensation, data 

display, and conclusion drawing and verification. Analysis was conducted iteratively, with 

the empirical material organized in relation to the research objectives and recurring patterns 

identified across the available evidence. 

During data condensation, information obtained from interviews, observations, and 

documentation was selected, focused, and organized according to its relevance to the 

research questions. The analysis distinguished between evidence concerning the educational 

process and evidence concerning its perceived character-related implications. Statements 

and observations addressing similar issues were brought together to identify recurrent 

patterns in participants’ accounts and program implementation. 

The first analytical domain, implementation of Islamic religious education, incorporated 

evidence concerning admission orientation, placement in the At-Taubah Islamic Boarding 

School, program objectives, halaqah and religious studies, the Ummi method, differentiated 

learning according to ability, personal religious guidance, curriculum organization, 

supervisory roles, external institutional collaboration, supporting and inhibiting conditions, 

disciplinary practices, rewards, and evaluation. 

The second analytical domain, perceived implications for Islamic character 

development, brought together evidence concerning religious awareness, repentance and 

spiritual reflection, participation in worship and religious activities, discipline, personal 

conduct, independence, and preparation for social participation and reintegration. Claims 

concerning post-release religious or community roles were interpreted as reported accounts 

within the qualitative dataset rather than as independently measured longitudinal outcomes. 
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During data display, the condensed evidence was organized around these analytical 

domains and their constituent themes. Direct quotations were retained in the findings to 

preserve informants’ perspectives and to provide an empirical basis for the interpretations 

presented. Observational and documentary evidence was considered alongside interview 

accounts where relevant to the same aspect of program implementation. 

Finally, conclusion drawing and verification involved identifying recurring patterns 

across the evidence and interpreting their relationship to the two research objectives. 

Conclusions were developed by examining the consistency of the available evidence 

concerning the organization of Islamic religious education and participants’ accounts of its 

perceived implications. The resulting interpretations remained grounded in the institutional 

context of the case and were not treated as statistical or causal generalizations. 

2.5. Trustworthiness and Interpretive Rigor 

Several features of the research design contributed to the trustworthiness of the 

qualitative interpretation. First, the study drew on multiple sources of evidence—interviews, 

observation, and documentation—rather than relying exclusively on a single form of data. 

Considering these sources in relation to one another enabled the researchers to contextualize 

informant statements and examine whether accounts of program implementation were 

supported by evidence from the educational setting. 

Second, the study incorporated perspectives from individuals occupying different 

positions within the correctional education process. Bringing together the experiences of 

inmates with the perspectives of personnel involved in religious education, personality 

development, supervision, and program organization provided a broader account of how 

the program operated and how its implications were perceived. 

Third, the analysis maintained a clear distinction between institutional practices that 

could be described from the available evidence and perceived outcomes reported by 

participants. This distinction was particularly important when interpreting claims 

concerning changes in character and post-release social roles. Because the study did not 

employ an experimental design, longitudinal follow-up, or quantitative outcome measures, 

reported changes were interpreted as perceived implications of participation in the 

educational process rather than definitive evidence of causal effectiveness. 

Finally, the institutional setting, program characteristics, educational activities, and 

analytical boundaries of the case were described in sufficient contextual detail to allow 

readers to assess the potential relevance and transferability of the findings to other 

correctional-education settings. 

2.6. Confidentiality and Ethical Reporting 

Given the correctional context of the study, particular attention was given to protecting 

the identities of individuals whose accounts were presented in the findings. Informants were 

represented using coded identifiers rather than personal names, and personally identifying 

information was excluded from the reporting of interview excerpts. Direct quotations were 

used only in relation to issues relevant to the educational process and its perceived 

implications. 

The presentation of findings also avoided attributing causal behavioral transformation 

to individual participants. Statements concerning religious awareness, discipline, worship 

practices, personal development, and social reintegration were interpreted within the limits 
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of the qualitative evidence and the institutional context in which those accounts were 

produced. This approach protected participant confidentiality while maintaining the 

transparency required to demonstrate the empirical basis of the study. 

3. Results 

The findings were organized around the two objectives of the study. The first objective 

concerned how Islamic religious education was organized and implemented within the 

correctional setting, while the second concerned the perceived implications of this 

educational process for Islamic character development among inmates. The analysis 

identified five interrelated themes related to program implementation and a second cluster 

of findings concerning religious awareness, discipline, personal conduct, independence, and 

social reintegration. 

3.1. Organization and Implementation of Islamic Religious Education 

The findings indicate that Islamic religious education at Lowokwaru Class I Correctional 

Institution is embedded within a broader correctional-development process that begins with 

admission orientation and subsequently involves religious education, personality 

development, skills development, supervision, institutional collaboration, and disciplinary 

mechanisms. Five interrelated themes emerged from the data: admission orientation and 

program placement; educational objectives and learning organization; instructional 

approaches and participant engagement; supervision, institutional collaboration, and 

implementation conditions; and discipline and reward mechanisms. 

3.2. Admission Orientation and Program Placement 

The educational process begins with Admission Orientation (AO), which takes place 

after inmates enter the correctional institution. During this initial two-week period, activities 

emphasize discipline, attitudes, mentality, and behavioral orientation. One informant 

described the process as follows: 

"So, the training program is only two weeks. After that, they are given activities, primarily on the PBB, 

or marching regulations. Because the PBB primarily teaches discipline, then attitude, mentality, and 

ultimately behavior." (BE.3.2b) 

 

Figure 1. Islamic learning activities at At-Taubah Islamic Boarding School. 
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Following the orientation stage, the majority of Muslim inmates are directed to 

religious-development activities associated with the At-Taubah Islamic Boarding School. The 

process includes screening, while continued participation is linked to inmates' engagement, 

intention, and attendance. As one informant explained: 

"... since the High Court ruling was issued. Down to the AO, to the AO, then after from the AO to the 

Islamic Boarding School. After that, there is a screening process... later, those who do not want to stay 

at the Islamic Boarding School will be expelled from the Islamic Boarding School." (AM.6.3a) 

Religious education operates alongside broader independence-development programs. 

Inmates are also directed toward vocational activities such as sewing, farming, mushroom 

cultivation, maggot cultivation, batik production, and workshop-based skills training. These 

activities constitute a broader correctional-development context within which religious 

education is implemented. 

3.3. Educational Objectives and Learning Organization 

Informant accounts consistently described the program as being oriented toward 

personality and spiritual development. The stated institutional expectation is that inmates 

develop attitudes and behaviors that support a different course of life after completing their 

sentences. One informant explained: 

"The initial goal... was to develop personality issues. So, to develop mental and personality issues. The 

hope was that they would leave this place as righteous people, who would not repeat the actions they 

had done in the past." (BE.3.1a) 

Within the Islamic boarding school context, religious development was described as 

involving beliefs, morality, and Islamic practice: 

"So, the establishment of this Islamic boarding school is more about how to change them... with Allah's 

permission to become better human beings in their religious morals, then their morals, then their 

sharia." (UH.5.1e) 

These accounts position religious education as part of the institution's personality-

development process rather than as a stand-alone religious activity. 

3.4. Instructional Approaches and Participant Engagement 

Religious learning is implemented through several instructional activities, including 

halaqah, study of religious texts, Qur'anic instruction through the Ummi method, and 

learning groups organized according to participants' abilities. 

 

Figure 2. Ummi graduation and learning materials, including the Safinah and Aqidatul-Awam texts. 

One informant described the organization of differentiated classes: 

"...we divided it into two, A and B because there were too many, about 200. So we used two classes... 

Then there was class one... Fiqh was class A... Class two used matan ghoyah wat taqrib..." (UH.5.3a) 
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The reference to approximately 200 individuals in this quotation describes the scale of 

the learning group and should not be interpreted as the research sample size. Alongside 

group-based religious learning, mubasyiroh, or direct personal guidance, is used to provide 

individualized support. This approach includes listening to inmates' concerns and providing 

moral and religious encouragement. 

Participant engagement was not uniform. One informant acknowledged that some 

inmates displayed reluctance or limited motivation: 

"...Maybe some of them are a bit lazy... Yes, that's how boarding school kids are. Maybe it's like this. 

The boarding school kids themselves, you know." (UH.5.4d) 

Rather than indicating an international comparison between correctional and non-

correctional Islamic boarding schools, this account highlights the challenge of sustaining 

participation within a compulsory institutional environment. 

3.5. Supervision, Institutional Collaboration, and Implementation Conditions 

Program supervisors perform both educational and managerial functions. Their 

responsibilities include organizing religious activities, contributing to curriculum 

development, supervising learning resources, and coordinating cooperation with external 

organizations. One supervisor stated: 

"...especially me, who is responsible for the Islamic boarding school, mosque, and religious books. We 

will compile the curriculum, then we will collaborate with the Ummi Foundation." (BK.1.1a) 

The program also involves collaboration with organizations such as Rampak Naong, the 

Ummi Foundation, and YASA. These partnerships provide additional support for religious-

learning activities and program implementation. 

 

Figure 3. Interview documentation with personnel involved in Islamic boarding school development, 

personality development, Rampak Naong, and Ummi learning. 

Institutional support was identified as an important facilitating condition. An informant 

highlighted the support of correctional leadership, particularly for Qur'anic programs: 

"Alhamdulillah, the head of the prison here is very supportive, especially regarding the Al-Quran 

program." (MH.4.2a) 

Other supporting conditions described in the data include the availability of facilities, 

inmate motivation, support from correctional personnel, and collaboration with external 

institutions. At the same time, implementation faces several constraints. These include 

limited prior religious knowledge among some inmates, disciplinary and drug-related 

problems, inconsistent participation, limited teaching personnel, and inadequate facilities. 

One informant stated: 

"Yes, because they are prisoners. Their religious and educational backgrounds are low." (BK.1.6b) 

The coexistence of institutional support and operational constraints demonstrates that 

program implementation depends not only on educational content but also on human 

resources, facilities, inmate participation, and institutional coordination. 
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3.6. Discipline and Reward Mechanisms 

Discipline forms part of the correctional environment in which the religious-education 

program operates. Reported violations include absenteeism, fighting, unauthorized mobile-

phone use, and drug-related offenses. Sanctions may involve transfer between blocks or 

placement in a cell, depending on the nature of the violation. One informant described the 

procedure: 

"If there's a violation, it's in the cell, so we bring the KPLP to the cell. So usually the violation is 

consuming crystal methamphetamine or bringing a cell phone into the cell." (BK.1.7a) 

The data also indicate the presence of institutional rewards. Informants referred to 

remission as an official form of recognition associated with inmates' participation and 

behavior: 

"The reward is official, such as getting it in August and Eid, getting remission." (BK.1.8a) 

Taken together, these findings indicate that Islamic religious education is implemented 

within a broader institutional system combining orientation, learning, supervision, 

collaboration, discipline, and correctional development. 

 

Table 1. Process of inmates from initial entry and implications. 

3.7. Perceived Implications for Islamic Character Development 

The second major finding concerns participants' perceptions of changes associated with 

participation in Islamic religious education. The accounts emphasize religious awareness, 

worship, discipline, personal reflection, and preparation for social life after incarceration. 

A particularly salient theme was the development of religious awareness and 

repentance. One inmate described his incarceration and participation in religious activities as 

a turning point: 

"I came here as if led... I mean, I was led. Like, come on, it's time for me to repent." (AM.6.8a) 

The findings further indicate reported improvements in participation in religious 

activities, discipline, and personal conduct. Religious learning through Qur'anic study, the 

Ummi method, halaqah, religious-text study, and personal guidance was described within 

the data as contributing to a stronger orientation toward worship and religious practice. 

The broader correctional program also combines religious education with 

independence-development activities, including agriculture, batik production, sewing, 
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mushroom cultivation, maggot cultivation, and workshop-based activities. These skills-

related activities are institutionally distinct from religious instruction but form part of the 

developmental environment surrounding inmates. 

The findings additionally included reports that some former inmates subsequently 

participated in religious and community roles, including serving as Qur'an teachers, 

religious instructors, and village leaders. Because the present qualitative case study did not 

independently measure post-release outcomes longitudinally, these accounts are treated as 

reported indicators of social reintegration rather than as evidence of a direct causal effect of 

the religious-education program. 

Overall, the findings portray Islamic religious education at Lowokwaru as an 

institutional process combining religious learning, personal guidance, discipline, supervisory 

support, and external collaboration. Participants associated this process with greater 

religious awareness, worship participation, discipline, personal reflection, and preparation 

for reintegration into society. 

4. Discussion 

4.1. Islamic Religious Education as an Organized Correctional-Education Process 

The findings show that Islamic religious education at Lowokwaru is not implemented as 

an isolated religious activity but as part of a staged correctional-development process. The 

sequence begins with Admission Orientation, continues through placement and screening 

for religious-development activities, and subsequently involves structured learning, 

supervision, disciplinary mechanisms, and collaboration with external institutions. 

This staged organization is consistent with the broader correctional-development 

principle that inmate rehabilitation requires structured and directed efforts addressing both 

personal and social development (Rohi et al., 2024). The role of Admission Orientation in 

introducing discipline and behavioral expectations also reflects the correctional emphasis on 

personality development before inmates participate in more specialized programs. 

The findings extend this institutional perspective by showing how an Islamic boarding-

school model is incorporated into the correctional environment. Previous research has 

described pesantren-style religious education as one model for providing religious 

development to inmates (Mahani, 2024). In the present study, however, the At-Taubah 

Islamic Boarding School is embedded within a broader institutional sequence encompassing 

admission, screening, religious learning, supervision, and cooperation with external 

organizations. 

This organizational feature is important from an educational-management perspective. 

Religious education requires not only instructional content but also decisions concerning 

participant placement, curriculum organization, human resources, learning groups, 

institutional support, and partnerships. The findings therefore suggest that the sustainability 

of correctional religious education depends on how these components are coordinated 

within the institution. 

4.2. Pedagogical Organization, Differentiated Learning, and Personal Guidance 

The educational activities identified in the study include Qur'anic learning, halaqah, 

religious-text study, fiqh, aqidah and moral instruction, the Ummi method, and 

individualized mubasyiroh guidance. These learning forms are broadly consistent with 
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Islamic religious education as a process intended to develop religious understanding 

alongside personal, social, and spiritual conduct (Al-Syaibany & Al-Syaibany, 1979). 

Mahani (2024) similarly identifies pesantren-based religious education as a relevant 

approach within correctional institutions. The present findings add an important practical 

dimension by showing that religious-learning activities were organized into different groups 

according to learners' abilities. The division of large learning groups into classes and the use 

of different religious texts indicate an attempt to accommodate variations in prior knowledge 

and learning capacity among inmates. 

Personal guidance constitutes another important dimension. Mubasyiroh provides an 

interpersonal space in which inmates can express concerns and receive religious and moral 

encouragement. This complements group-based instruction and reflects the importance of 

continuous mentoring within correctional education. Saraswati (2024) likewise emphasizes 

the significance of communication and guidance in shaping interaction between correctional 

personnel and inmates. 

Nevertheless, participant engagement remains a challenge. The finding that some 

inmates demonstrate limited motivation is important because participation in correctional 

education occurs within a restrictive institutional environment. The findings therefore 

caution against assuming that the availability of religious activities automatically produces 

equal engagement among all inmates. Educational management in this context requires 

attention not only to curriculum and instruction but also to motivation, participation, and 

differences in learners' previous religious and educational experiences. 

4.3. Supervisory Roles, Partnerships, and Institutional Capacity 

A notable finding is the multidimensional role of program supervisors. Supervisors are 

involved not only in religious mentoring but also in curriculum organization, management 

of learning resources, coordination of the mosque and Islamic boarding school, and 

collaboration with external institutions such as the Ummi Foundation, Rampak Naong, and 

YASA. 

This finding positions supervision as an educational-management function rather than 

merely a religious role. Effective implementation depends upon coordination among 

correctional leadership, supervisors, external organizations, instructors, and inmates. 

Institutional support from correctional leaders, particularly for Qur'anic programs, appears 

to facilitate implementation. 

At the same time, the program operates under several constraints, including limited 

teaching personnel, inadequate facilities, variation in inmates' prior religious knowledge, 

inconsistent participation, and disciplinary problems. These constraints are important 

because they demonstrate that the quality of program implementation cannot be understood 

solely from curriculum content. It also depends on organizational capacity, human 

resources, infrastructure, and participant engagement. 

The coexistence of external partnerships and internal resource limitations is particularly 

relevant to educational management. Partnerships appear to extend the institution's 

instructional capacity, while limitations in teachers and facilities may restrict the consistency 

and reach of the program. This suggests that correctional religious education is best 

understood as an institutionally coordinated educational system rather than simply a set of 

religious activities. 
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4.4. Religious Awareness and Islamic Character Development 

The findings also reveal participants' perceptions of changes in religious awareness, 

worship, discipline, and personal conduct. The inmate's account of repentance is especially 

important because it demonstrates how religious participation was interpreted at the 

individual level as an opportunity for personal reflection and reorientation. 

Within Islamic educational thought, religious education extends beyond the 

transmission of knowledge to the development of moral and spiritual orientation. Al-

Syaibany and Al-Syaibany (1979) emphasize personal, social, and spiritual dimensions of 

Islamic education, while Rahmawati et al. (2024) highlight religious and moral awareness as 

important elements of educational development. The findings from Lowokwaru are 

consistent with this broader conception insofar as participants described religious learning in 

relation to worship, discipline, morality, and self-reflection. 

The original framework of the study also draws on Islamic ethical concepts relating to 

repentance, commitment to behavioral change, patience, and perseverance. In this 

interpretive context, the reported movement from recognition of past wrongdoing toward 

commitment to a different life orientation is consistent with the ethical process of repentance 

discussed in the Islamic scholarship used in the study. 

However, the present findings should not be interpreted as demonstrating that religious 

education alone caused behavioral transformation. The study did not employ pre- and post-

intervention measures, a comparison group, or longitudinal behavioral assessment. The 

more appropriate interpretation is that participants perceived religious education as 

contributing to religious awareness, discipline, worship practices, and personal reflection 

within a broader correctional-development environment. 

This distinction strengthens the methodological credibility of the study because it 

preserves the significance of participants' experiences without making causal claims beyond 

the evidence. 

4.5. Independence Development and Social Reintegration 

The correctional-development environment at Lowokwaru also includes skills programs 

such as agriculture, batik production, sewing, mushroom cultivation, maggot cultivation, 

and workshop activities. These programs should be distinguished analytically from Islamic 

religious instruction, although both operate within the broader process of inmate 

development. 

Rohi et al. (2024) similarly identify independence development as an important 

dimension of correctional rehabilitation. The combination of personality development, 

religious education, skills training, and institutional discipline in the present case suggests a 

multidimensional approach to preparing inmates for social life after incarceration. 

Reports that some former inmates later became Qur'an teachers, religious instructors, or 

community leaders provide potentially important indications of reintegration. These 

accounts suggest that religious knowledge and personal development acquired during 

incarceration may remain meaningful after release. However, because these post-release 

trajectories were not assessed through a longitudinal follow-up design, they should be 

interpreted as reported examples rather than verified program outcomes. 

This distinction is also relevant to the concept of social reintegration. Reintegration 

involves more than religious transformation alone; it requires the capacity to function within 

family, community, occupational, and social contexts. The coexistence of religious education 
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and independence-development activities may therefore provide complementary forms of 

preparation, although the relative contribution of each component cannot be isolated in the 

present study. 

4.6. 4.6 Theoretical and Practical Implications 

Taken together, the findings support an understanding of Islamic religious education in 

correctional settings as a managed educational process combining institutional orientation, 

structured religious learning, individualized guidance, supervision, external partnerships, 

discipline, and broader developmental support. 

Theoretically, the study contributes to Islamic correctional-education literature by 

moving beyond a narrow view of religious guidance as the delivery of religious instruction. 

In this case, Islamic education operates through interconnected educational and managerial 

processes involving curriculum organization, differentiated learning, institutional 

leadership, supervision, partnerships, and behavioral expectations. 

From a practical perspective, the findings indicate that strengthening correctional 

religious education requires attention to institutional capacity as well as curriculum. 

Adequate teaching personnel, learning facilities, differentiated instruction, participant 

engagement, and sustained partnerships are important conditions for program 

implementation. The study also highlights the value of integrating religious learning with 

broader personality- and independence-development initiatives while maintaining 

conceptual clarity about the distinct role of each component. 

The findings should nevertheless be interpreted within the boundaries of this qualitative 

case study. The study provides an in-depth account of a particular institutional setting and 

examines perceived character-related implications, rather than measuring causal program 

effects or long-term post-release outcomes. Future research could therefore examine 

religious-education programs across multiple correctional institutions and incorporate 

longitudinal evidence to assess how participants' experiences develop after release. 

5. Conclusion 

This study demonstrates that Islamic religious education at Lowokwaru Class I 

Correctional Institution is implemented as an organized component of the broader 

correctional-development process rather than as an isolated religious activity. The program 

combines admission orientation, structured religious learning, personality and independence 

development, differentiated instructional activities, supervision, institutional collaboration, 

and disciplinary mechanisms. Within this institutional setting, participants associated their 

engagement in Islamic religious education with greater religious awareness, participation in 

worship, discipline, personal reflection, and improvements in conduct. Reported post-release 

involvement in religious and community activities further suggests the potential relevance of 

religious education to social reintegration, although such outcomes should be interpreted 

cautiously within the qualitative scope of the study. 

The principal contribution of this study lies in showing that Islamic religious education 

in a correctional setting involves not only the transmission of religious knowledge but also 

the management of an integrated educational process. The findings highlight the importance 

of coordinated curriculum organization, differentiated learning, supervisory support, 

institutional leadership, and collaboration with external religious organizations. From an 

educational-management perspective, correctional religious education may therefore be 
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strengthened by ensuring adequate instructional personnel and facilities, sustaining 

institutional partnerships, and integrating religious learning with broader personality- and 

independence-development programs. Pedagogically, the combination of group-based 

religious learning and individualized guidance provides a contextual approach for 

addressing differences in inmates’ educational and religious backgrounds. 

These conclusions should be interpreted within the boundaries of a qualitative case 

study conducted in a single correctional institution. The study captures participants’ 

experiences and perceived changes but does not establish causal program effectiveness or 

independently verify long-term post-release outcomes. Future research should therefore 

examine Islamic religious education across multiple correctional institutions and employ 

longitudinal approaches to investigate how religious learning, character development, and 

social reintegration evolve during and after incarceration 
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